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Introduction

“The appropriateness of chosen methods of teaching or learning, as noted with regards to overall strategy, is vital. Frequently the method is hardly ‘chosen’ at all: teachers and students go for a familiar behaviour pattern without thinking it through. ‘Old and tried’ usually means ‘easiest, least bother’.”

Minton (2002) “Teaching Skills in Further & Adult Education”
When one starts to teach one may use methods one has observed as being useful to oneself, however the spectrum of possible techniques that maybe useful to others is probably far broader than one may acknowledge at first. This essay looks at some  of the styles and strategies that I have used in  my classes and explores why I have used them and to what extent they have been successful or not.

“You can not plan your teaching strategy to facilitate the students’ learning behaviour before you know what it is. The appropriate way forward is for you to identify:

· What your students are setting out to learn and the changes that need to happen

· What learning strategies and behaviour is likely to succeed best”

Minton (2002) “Teaching Skills in Further & Adult Education”
The main reasoning behind trying different strategies is to help one’s students learn more effectively and efficiently. However to use a single approach is very likely to lead to monotony no matter how good a single technique is, therefore it may also be said that having multiple strategies at one’s disposal is a pre-requisite of any competent tutor. It is also worth considering that different subjects and different parts of learning a subject may require different approaches too. No matter how well gyroscopic effects are understood one still must practise riding a bike in order to be able to cycle. The quantity of students, their individual learning styles, their abilities, their level of understanding of a subject and their individual needs will all influence which techniques we use as will our own personality and abilities.  
Although there are many strategies, and some may be more effective than others it is important to bear in mind that “what works well in one context well may not be so effective in another. You have to choose the one that is right for you and your students and for the kind of learning you hope they will achieve.”

Minton (2002) “Teaching Skills in Further & Adult Education”
Motivation
There are many aspects that influence or are influenced by motivation. The strategies used for teaching can be seen within this two way process too. When faced with keeping motivation levels up appropriate strategies can help, especially if they are matched to learning styles. When motivation levels are already up some teaching methods can help to harness the learning process considerably while others may lower the levels of motivation. The relationship between motivation and teaching strategies is an extremely close one.
 “There is no doubt that the choice of teaching strategies can have an effect upon the motivation and interest of the students”

Reece, Walker (2003)“Teaching Training and Learning”  

Strategies
“The important questions about a learning strategy are:

· Does it work? Will it work?

· Is it the most effective way of learning this?

· Is it efficient in the expenditure of time and effort?

· Are there other strategies? Would they be more effective?”
Minton (2002) “Teaching Skills in Further & Adult Education”

Strategy 1 Interactive and group based projects
Student Group

This group are a class of 12 female students studying how to use a digital camera. They meet once a week for 2 hours. They are of diverse ages, ethnicity, socio-economic backgrounds and religions. All the students are apparently able bodied. The course is not orientated towards an exam. Most of the students are highly self motivated.
As a general rule “Humans are social animals and they produce better results when they work in groups. This is normal behaviour” 
Minton (2002) “Teaching Skills in Further & Adult Education”
Working in groups can be a very useful learning strategy. This method requires that either small numbers of the class members or the class as a whole join together as a team to deal with a project. For instance it may be that students can practice emailing techniques by sending emails to each other. However in this example I shall be referring to my digital photography class. In this example they will be working as a large group for some of the time and in smaller groups the rest of the time. The aim is to get the students to work as a team so as to produce “group photographs”.  
The group were given a short talk on the things to consider when taking group photographs in the class room. I then asked the group if they’d like to go outside to try out taking group photographs. They all said they were happy to, so we went to the old school playground behind the college. I asked them all to look for an area where they’d like to photograph the rest of the group. When each student told me which areas they’d decided on I put them in to groups relating to the area they’d chosen. The students were given sometime to discuss with each other how they would approach taking the photographs. The students were then given “charge” of the rest of the group for 3 minutes to pose as they wished in their allotted area. They had to discuss with the group what they wanted from them and part of their remit was to ask for feedback from the group. 
Some of the aspects I’d wanted this exercise to help students with apart from the technical aspects of taking a group photograph was to get them to experience what it’s like to be the focal point of a group, to take some command as well as communicate and negotiate with the group. This experience can be overwhelming and stifling if one is not used to it. To practice “acting” a role in front of a group can help those who lack confidence to see that they can do it within a safe environment.
One of the positive aspects this strategy is that it encourages group dynamics. 
“There is also a richness in the experience and expertise of the group members, which is a valuable resource that should be exploited. In problem solving  in particular, generating and sharing ideas and activity is important”
Minton (2002) “Teaching Skills in Further & Adult Education”
Possible problems with this method is that the group is best kept quite small and requires constant observation as certain students could dominate while others fade in to the background, or at least want to. I was quite careful to designate sections of time in which individuals were “in charge”, and had made a point that part of the exercise was for them to learn how to relate to a group in a respectful manner.

After we’d finished the exercise we went back to the classroom, where after we’d warmed up I asked the class for feedback. Everyone said they enjoyed getting out into the fresh air, and the opportunity to see what it’s like to be both “in charge” and be the “models”. As far as the photography was concerned they all found the practice useful and their colleagues varied approaches enlightening. 
This is an exercise I use on a regular basis and there’s little I would modify. However the weather was particularly cold that day so if we were going to do it on a day that could likely be cold or wet I would warn the students the week before to bring appropriate clothing for the following session. This strategy worked on many levels, it was efficient, and couldn’t be done more easily within the classroom setting as effectively.
Finally as an ongoing support to learning the student’s pictures were loaded on to a web page which has been built by me to help the students when away from the class.
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Here are some of the shots from the session

Strategy 2 “Tell and Test”
Student Group

The student group who I wish to refer to with regards the next two sections are an ECDL qualification orientated group. The ages of the students range from early 20’s to 84 years old. All the students are female however beyond this common factor they are diverse in cultural, religious, socio-economic, educational, and motivation.

The “Tell and Test” strategy “appears to be efficient in terms of test results, but testing dominates the whole learning process”
Minton (2002) “Teaching Skills in Further & Adult Education”
Although “Tell and Test” has a reputation for being a strategy that’s used predominately in the USA it’s worth noting that the ever popular ECDL system and its associated learning material seems to follow a very similar tack.  In today’s climate of evidence based courses ECDL shows that a student has taken in and was able to show knowledge of a computer program at a certain point in time, namely the moment of examination. The downfall is that this type of learning encourages shallow learning and after just a short time much of what has been taken in will no longer be demonstrable in any practical terms.
I shall not pin point an episode of Tell and Test because this course predominately uses this approach most of the time. The ECDL qualification uses a publication that acts as the main backbone to most ECDL courses. Each topic is discussed then a practice assignment is given. After several topics have been covered a small self evaluation test is attempted. In my own classes I often work with the group as a whole and loosely follow the manual using my own teaching methods, one of which is “Tell and Test”. The main positive aspect of this is that students can feel they are learning from the feedback they get from positive test results, however transversally if a student starts to flounder the tests can become de-motivating.
Another problem with “Tell and Test” is that if the format of the telling is lecture based it can become tedious for the students, therefore I tend to try and work in small sections, between which students can practise what’s just been covered or take a break.
“Jenkins 91992), Habenshaw et al (1992), Brown and Atkins (1998) all suggest that the one hour lecture is too long without a break of some kind.”

Reece, Walker (2003)“Teaching Training and Learning”  

There are pros and cons to “Tell and Test” in favour a large body of work can be covered in a relatively short period of time – for instance a CLAIT course may be far more practical and may involve deeper learning experiences but covers far less subject matter, students can work with a tutor, together in groups or alone. Ultimately employers want some evidence of proficiency regarding computers and ECDL provides this. Against is that the testing generally occurs very shortly after the learning and doesn’t prove long term or deep learning, nor does it test the practical application of what has been learned to any significant level.
For courses such as ECDL to work well for students the students must be made aware of some of the downfalls to this “Cram it all in” approach
“Students faced with examinations frequently adopt the strategy of ‘memorise it don’t try to understand it – that will come later.’ Teachers also succumb to it in despair at the size of syllabuses they and the students have to cover.”
Minton (2002) “Teaching Skills in Further & Adult Education”
If the above is true then a students need to commit themselves to further learning that can bring together what they’ve memorised in to a useful practical knowledge of the subject. One way I try to encourage deeper learning to occur on my ECDL course is to discourage the students from taking exams immediately after a module has been completed. This means students have to return to the subject several months later which ensures some revision and it encourages them to notice what is repeated in other modules that relates to previous ones in the interim. Another important aspect is to structure the course in such a way that the student’s learning is sequenced appropriately. “Tell and Test” can be very useful to get the main blocks of knowledge introduced to the students but for deeper learning to take place some experiential learning is most helpful. 

Strategy 3 “Problem solving and discovery learning”
“Challenging students with problems to solve is a well-established procedure in maths and science teaching. In fact, it is integral to almost any “subject” area with a practical basis or application.”

Minton (2002) “Teaching Skills in Further & Adult Education”
The ECDL class I’m using with reference to this section is on a three term course. In term one I spoon fed the students, which included reading through the book and explaining the material in further detail, answering most of their questions and helping with most of the problems they faced within the lessons. This helped them to feel protected, developed their trust in me and allowed them to find their feet without being overwhelmed by not keeping up or understanding the material. When term two started I informed the class formally that when there’s a problem I would try to help them to find the solution for themselves rather than giving them the answer. In term three I requested that if they called me over with a problem that they provide evidence of how they tried to solve it and explain their method. Initially I had students complaining that it’s much quicker for me to just answer the problem for them. To this I replied that shortly I would no longer be available and they would not only learn to fend for them selves but through this process learn other things. I warned them that it’s true that it’ll take longer and at times it would be frustrating, but it would also be more fulfilling, rewarding and would help them develop their confidence. Within the process of experiential learning through problem solving and discovery learning there are many other aspects of student development which are not wholly apparent to the student. For instance the experience of impasse and understanding is an important aspect of learning which many students find almost unbearable, however over time this process can be accepted and even welcomed as a sign that learning is occurring. 
Play is a useful way of learning and is particularly relevant when it comes to IT. 
This type of learning can be lots of fun, extremely satisfying and can cause deep learning to take place. Ultimately discovery through play is a serious business. However it needs extremely careful planning if a student is to be given an almost free reign. Within my sessions I set tasks such as “use the help system to provide printed instructions on how to format a floppy disk”; Or “work in groups of three to find out how to change the resolution of picture”; Or “exchange email addresses with other members of the group noting what errors are most likely to occur during this process and what precautions can you take to avoid these from happening.”
Generally these methods are useful but there are difficulties that need to be watched out for. Firstly learning needs and goals have to be established and an understanding of the purpose of the activity should be made clear to the student. Some students may not find the “right” answers. This is often to do with not making the objectives as clear as possible in the first place. Correct questions lead to right answers. The problems should not only be pitched at the correct level, but should be relevant, if a student feels their hard work is towards an irrelevant end then they may feel demotivated.
“Clear links with prior learning are established” 
Minton (2002) “Teaching Skills in Further & Adult Education
 It is also important to both offer encouragement for good work while simultaneously developing an internal sense of self praise. 

While this process is currently seen as a powerful method it’s important not to jump in to using it without careful consideration and planning, with particular reference to student’s levels and needs. It is also important to consider time and resource limitations. The ECDL course is very intensive and while I may feel deep learning is important my students or the college may be more concerned with getting exam results, which for the student may mean getting a job and for the college means funding.

Conclusion
In this paper I have outlined the importance of using a variety of learning strategies. I have spent time looking at three main methods that I use and think are effective. Different strategies are useful in different situations and therefore one can not say that any technique is particularly better than any other. What is of great importance though is to realise that the choosing of any strategy relates to many factors, and even then a certain amount of its success is down to unforeseeable reasons.
“Some teachers put intolerable burdens upon themselves to deliver because they feel all learning must be funnelled through them. But the emphasis has changed. Increasingly teachers must become managers of learning that uses all manner of resources, not least those the students bring with them.”
Minton (2002) “Teaching Skills in Further & Adult Education”
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Digital Camera course.

Website for digital camera course can be found at:

http://www.simonsdiary.co.uk/teaching/photoshop/Scheme%20of%20works%20for%20using%20a%20scanner,%20digital%20camera%20and%20Photoshop.htm
Please see attached print out of web site

ECDL class
Print out of scheme of work 
Scheme of Work ECDL Term 2 –Module 7 and 3 (Internet and Word)
Lesson 1

section 1 Getting Started - Internet Theory - Internet Explorer - Connecting to the Internet - Reconnecting - Browser Help - Internet Explorer Screen - Views - Displaying Images - Framed Web Pages - Closing the Browser

Section 2 Navigation - Using Hyperlinks- Back and Forward Buttons - Using Web Addresses - Favourites- Organising Favourites - The Explorer Favorites Bar - Stop and Refresh Downloads

Lesson 2

Section 3 of Module 7Browsing the Web- Search Engines - Search Criteria - Subject Directories - The Explorer Search Bar- Finding Text- General Options

Section 4 of Module 7 Saving and Printing - Saving a Web Page- Page Setup- Printing a Web Page - Printing a Search Result - Downloading Files- 

Lesson 3

Section 5 of Module 7 Outlook Express- Using Outlook Express - E-mail Help - Changing Screen Display - Closing Outlook Express -

Section 6 of Module 7 Message Editing - Creating a Message - Cut, Copy and Paste Messages - Cut, Copy and Paste from Word - Spell Checker - Applying a Signature - 

Lesson 4

Section 7 of Module 7Send and Receive - Sending Messages - Open and Read Messages - Attaching Files - Open and Save a File Attachment - Changing Message Priority - Reply to/Forward Messages - Address Book - Add Sender to Address Book - Distribution Lists

Section 8 of Module 7 Message Management - Printing a Message - Deleting Messages - Creating Inbox Folders - Organising Messages

Lesson 5

Section 1 of module 3 Getting Started - Starting Word - Layout of the Word Screen - The Menus and Toolbars - Help - The Office Assistant - 

Section 2  of module 3 Documents - Entering Text - Saving Documents - Closing a Document - Creating a New Document - Open an Existing Document - Views - Saving in a Different Format - Save as a Web Page
Half term break for 1week
Lesson 6

Section 3 of module 3 Editing Text - Inserting and Deleting Text - Select Words and Sentences - Select Lines and Paragraphs - Symbols - Undo and Redo - 

Section 4 of module 3 Printing - Previewing a Document - Printing a Document - Printing Selected Text – 

Section 5  of module 3 Formatting Text - Underline, Bold and Italic - Formatting of Selected Text - Fonts and Text Size - Changing Text Appearance - Format Painter - Cut, Copy and Paste –

Lesson 7

Section 6 of module 3 Tools - Spelling Checker - Grammar - Hyphenation - Searching a Document - Replace - Zoom Control -

Section 7 of module 3 Formatting Paragraphs - Alignment - Indenting Paragraphs - Advanced Indentation - Bullets and Numbering - Line Spacing - Spacing Between Paragraphs - Tab Settings - Tab Alignment - Adding Borders - Columns

Lesson 8

Section 8 of module 3 Multiple Documents -  Switch Between Documents - Cut, Copy, Paste Between Documents - Headers and Footers - Page Numbering – 

Section 9 of module 3 Tables - Tables  - Entering Text - Selecting Cells - Changing the Column Width - Inserting and Deleting Cells - Inserting & Deleting Rows & Columns - Table Borders/Shading - AutoFormat

Lesson 9

Section 10 of module 3 Document Manipulation - Document Setup - Page Breaks – Styles

Section 11 of module 3 Mail Merge - Creating the Main Document - Creating a Data Source - Editing the Main Document - Merging 

Lesson 10

Section 12 of module 3 Drawing Objects - Inserting a Picture - Move and Resize a Picture - WordArt - Insert AutoShapes - Drawing - Formatting Drawing Objects - Inserting a File into a Document - Inserting Charts

Lesson plan for ECDL class showing problem solving
Session / Lesson Plan

Course
ECDL
Date 2/02/2004
Day/Time Monday 10:00 to 12.00
Session No 5 (A.M)

Topics: Word Section 1 of module 3 Getting Started - Starting Word - Layout of the Word Screen - The Menus and Toolbars - Help - The Office Assistant - 

Objectives: The main group: Covering sections 1 of the CIA ECDL manual. The independent learners work at their own pace and have their own individual objectives.

	Time
	Content
	Method
	Tutor Activity
	Student Activity
	Resources
	Evaluation

	10:00
	Students settle down and turn on their machines
	Students have been taught this previously, but can get help from the tutor if need be.
	Facilitate students with getting set up and dealing with any problems that may arise.
	Turning on pc getting comfortable
	A computer with internet access software. 
	Tutor checks each PC is on an booted up

	10:10
	Quick recap of previous lesson 
	Recap includes a quick scan of last section we covered in the manual
	Discussion with group, Q & A.
	Group discussion with tutor
	As above
	Questions and Answers (Q.A.) and SAE test.

	
	 Work with main group on section, and helping independent learners.
	Working through manual, demonstration, discussion, hands on exercises.
	Working through manual, demonstration, discussion helping with hands on exercises. Helping independent learners.
	Listening, observing, discussing, practicing, and taking notes.
	As above
	Questions and Answers (Q.A.) and SAE test.

	10:55
	10 minute break in accordance with HASAW
	Helping students
	Helping students verbally
	Taking Refreshments and discussion
	As above
	

	11:05
	Work with main group on using HELP section, and when main group are doing exercises help independent learners.
	Working through an exercise on using the help menu. Ask the students to print out documentation on saving and opening documents.
	Helping with hands on exercises. Helping independent learners.
	Listening, observing, discussing, practicing, and taking notes.
	As above
	Questions and Answers (Q.A.) and SAE test.

	11:55
	Recap and wind down
	Discussion and question and answers
	Quick recap discussion and asking students to pack up for lunch
	Switching off monitors and preparing to leave class
	As above
	Questions and Answers (Q.A.)

	Lunch break
	1 hour
	Speak with students in canteen


	
	
	
	


Session / Lesson Plan 

Course
ECDL
Date 2/02/2004
Day/Time Monday 13:00 to 15:00
Session No  (P.M)

Topics: Word Section 2  of module 3 Documents - Entering Text - Saving Documents - Closing a Document - Creating a New Document - Open an Existing Document - Views - Saving in a Different Format - Save as a Web Page
Objectives: The main group: Covering sections 2 of the CIA ECDL manual. The independent learners work at their own pace and have their own individual objectives.

	Time
	Content
	Method
	Tutor Activity
	Student Activity
	Resources
	Evaluation

	13:00
	Settle in to class
	Solving problems and discussions
	
	
	
	

	13.10
	Work with main group on section, and when main group are doing exercises help independent learners.
	Working through manual, demonstration, discussion, hands on exercises.
	Working through manual, demonstration, discussion, helping with hands on exercises. Helping independent learners.
	Listening, observing, discussing, practicing, and taking notes.
	As above
	Questions and Answers (Q.A.) and SAE test.

	13:55

Break
	10 minute break in accordance with HASAW
	Helping students
	Helping students verbally
	Taking Refreshments and discussion
	As above
	

	14:05
	Work with main group on section, and when main group are doing exercises help independent learners.
	Working through manual, demonstration, discussion, hands on exercises.
	Working through manual, demonstration, discussion, helping with hands on exercises. Helping independent learners.
	Listening, observing, discussing, practicing, and taking notes.
	As above
	Questions and Answers (Q.A.) and SAE test.

	14:45
	Recap and wind down
	Discussion and question and answers
	Quick recap discussion and asking students to pack up for lunch
	Switching off monitors and preparing to leave class
	As above
	Questions and Answers (Q.A.)


What to do

Identify and describe 3 different teaching and learning techniques that I use

e.g. Case studies, practical demonstrations, question techniques, role play, buzz groups. Make sure you describe in your own words, the definition of each of your techniques. At least one method must show learning through experience

Show use of students’ previous knowledge

Critically evaluate the effectiveness of each method in terms of the learning outcomes. Identify their pros and cons both generally and specifically of each method.

Identify and describe a teaching and learning techniques that I use

PROVIDE EVIDENCE AS TO WHY YOU BELIEVE THE USE OF SUCH TECHNIQUES HELPED YOUR LEARNERS.
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